
Adaptive teaching: what is it?



Defining Special Educational Needs

‘Special Educational Provision is defined in 

terms of provision which is additional to, or 

otherwise different from, that made generally 

for children of the same age in mainstream 

schools’. (DfE 2015 p5)

Best endeavours: ‘this means doing everything 

they can to meet children and young people’s 

SEN’ (DfE 2015 6.2)

OHT RC 3.7



Responsibilities of the Class Teacher

• ‘teachers are responsible and accountable for 

the progress and development of the pupils in 

their class, including where pupils access support 

from teaching assistants, other teachers or 

specialist staff.’ (6.36)

• ‘the first response …. Should be high quality 

teaching targeted at their areas of weakness.  

Where progress continues to be less than 

expected the class or subject teacher, working 

with the SENCO, should assess whether the child 

has SEN.’ (6.19)
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Teachers’ Standards June 2013

A teacher must:

Adapt teaching to respond to the strengths 

and needs of all pupils

• Know when and how to adapt appropriately, 

using approaches which enable pupils to be 

taught effectively

• Have a secure understanding of how a range 

of factors can inhibit pupils’ ability to learn, 

and how best to overcome these
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Equality Act (2010) – key principles

• Not treating a disabled person less 

favourably for a reason relating to their 

disability.

• Anticipating needs.

• Making reasonable adjustments.
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7

The 

dream……
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Adapted 7 level 
Hierarchy of 

Needs diagram 
based on 

Maslow's theory

Biological and Physiological needs
Basic life needs - air, food, drink, shelter, temperature regulation, rest, activity, sex, etc.

Safety needs 

Protection from potentially dangerous objects or situations, both physical and 
psychological. Importance of routine and familiarity. 

Aesthetic needs
Beauty, balance, order etc.

Cognitive needs

Knowledge and understanding, curiosity, 
exploration, self-awareness

Esteem needs

Respect from others and self-esteem, sense of competence, 
achievement, status, responsibility, reputation

Belongingness and Love needs

Receiving & giving love, affection, trust & acceptance.  Being part of a 
group (family, friends, work)

Self-
actualization

Realizing your full 
potential

© design alan chapman 2001-7 - adapted by persons unknown based on 

Maslow’s Hierarchy of Needs
Not to be sold or published. More free online training resources are at 

www.businessballs.com. Sole risk with user. Author accepts no liability.  Further 

adapted by C Bennett 2011

http://www.businessballs.com/maslow.htm
http://www.businessballs.com/


Barriers to learning
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***Training coming up on emotion 

coaching soon***

https://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=&url=https://twitter.com/justintarte/status/503994479284469760&psig=AFQjCNGTduc6f9diJ2Jo3T_bgdm6GYJ8Ng&ust=1452948523594548


SEND exist but…………..

‘Making higher quality teaching normally 

available to the whole class is likely to mean that 

fewer pupils will require such support.  Such 

improvements in whole-class provision tend to 

be more cost effective and sustainable.’ (DfE

2015 6:15)
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Aiming high benefits everyone, not just 

the SEND children!

• Become a brain surgeon activity

• How did you feel? Why? 

• Link this back to your learners? 

• After some adaptations how did you feel? Why? 
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General teaching: The Floors 

• The floor tells us how easy it is to get started with the task. 

Low floor = simple starting point. Everyone can get on board. A 

low floor is inviting!

E.G. / Tic-Tac-Toe has a low floor, while chess has a high floor. 

Even the youngest kids can start playing Tic-Tac-Toe pretty quickly, 

whereas I know many college-educated adults who cannot play 

chess. Its floor appears too high, so they never got started. A high 

floor is a barrier. It’s intimidating.
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We want low floors so students can 

get started without worrying about the 

task’s complexity.

If the floor’s too high, some kids can’t get started. They get 

frustrated.

But that doesn’t mean we want simple tasks! No, we must pair that 

low floor with a high ceiling.
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The Ceiling 

• The ceiling is the room for a task to grow. If a student finds 

something intriguing, how far can they go with it before they 

bump their head on the ceiling?

E.G. / Tic-Tac-Toe has a very low ceiling. It’s simple to master. Play 

someone with any skill and you’ll always end with a tie.

Tic-Tac-Toe has a low floor and a low ceiling — the board game 

equivalent of a fill-in-the-blanks worksheet. Very few people over 

the age of six want to play Tic-Tac-Toe. There’s no room for 

strategy and unexpected drama. Low ceilings are boring!

Now, chess has a very high ceiling. You could play chess for 60 

years and still be learning. You see retired folks battling it out on a 

chessboard at the park. They are continuing to explore the game’s 

nuances. With its high floor and high ceiling, chess is rewarding… 

as long as you can get past the high floor.15
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Low Ceiling High Threshold (LCHT)

• It can be summed up as follows:

a Low Threshold High Ceiling task means everyone can get 

started, and everyone can get stuck. Everyone can get started. If an 

activity is considered to be LTHC for a particular group of learners, 

pretty much everyone in the group should be able to make a start 

on it.
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Low Ceiling High Threshold (LCHT)

• Generally, for mixed ability classes. 

• Research into maths because of the mastery approach. 

• DON’T ASSUME ABILITY – they may be able to! Don’t limit the 

child/ children 

• Self- challenge 

• Mixed ability groupings and pairings to support learning but the 

activity is of a high level. E.G.  A and B coaching technique. 

• Use of a high quality text but pre-teach the story or vocabulary to 

the children who may find it tricky. 
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You can lower the floors!

• A skilled teacher can lower the floor of any task. We do this 

all the time through modelling, guided practice, scaffolding, 

feedback, and proximity.
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Here’s how you’d scaffold chess so that 5-year-olds can play:

• Modelling: you’d show how each piece moves – not just verbally 

explain it. You’d model many sample turns. You’d give students 

a chance to watch you play.

• Guided Practice: you’d give kids a chance to practice with each 

other with your input. You won’t jump right into a full game! We’d 

practice a couple of moves with a partner.

• Start Simple: you’d try to reduce the complexity early. Start with 

simple examples. In the case of chess, there’s no reason you 

can’t play with just a king, a queen, and a couple of pawns on a 

smaller board. Then, once the student “gets it,” bring in another 

piece. Build towards the full set. Build towards a full game.

• Proximity and Immediate Feedback: if you give kids a 

chessboard and then go sit at your desk, they’ll get confused, 

frustrated, and give up. When you stay close to correct mistakes, 

give advice, and gently guide the players, the chances for 

success increase.
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• Why? Because it’s really hard to increase the ceiling on a 

worksheet! It’s much easier to lower the floor on something 

complex. You can always scaffold down (this is what teachers 

are good at!) – but you can’t always raise the ceiling.

• So start high and then scaffold down as necessary.

• Yes, this means you don’t start with “the expected” 

standards. Standards are minimum expectations for average 

kids. You have higher expectations than that. 

E.G. / No matter how many times you play Tic-Tac-Toe, it doesn’t 

raise the ceiling. In fact, it’s one form of hell to be forced to play 

Tic-Tac-Toe over and over once you’ve mastered it.
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Adaptive teaching definition

• Adaptive teaching is an approach a teacher will use to 

continually assess the strengths and needs of learners and adapt 

their teaching accordingly to ensure all learners can meet 

expectations. Technology may play a part in both assessment 

and subsequent personalisation of the teaching but it is not 

essential.

• See adaptation resources for support in HOW to achieve this.
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Why is adaptation different to 

differentiation?
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SEND: Built in, not bolt on: 

www.youtube.com/watch?v=vRqO30caJR0

http://www.youtube.com/watch?v=vRqO30caJR0
http://www.youtube.com/watch?v=vRqO30caJR0


The best teaching and learning 

classroom 
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• Best classrooms – the teacher and TA is only needed to facilitate 

learning. That is a perfectly pitched and adapted classroom. 

• Somerset SEND inclusion team: 

“If a child is not independent, then the 

learning has not been adapted 

well-enough.”

E.G. / Child X example given. 



Activity 2: classroom audit

• How are we using universal practices in our classrooms on a 

daily basis: 

On large pieces of paper complete the following table using the link 

sent to you (Somerset Graduated Response Tool).
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Universal practice My classroom



‘Bolted on’ approach

Make sure we have included a 

section on lesson planning to 

address pupils with SEND & EAL

Subject 

knowledge 

and

pedagogy

September priorities

Behaviour

management

Child and

adolescent

development
Planning

Mustn’t forget 

SEND!

Evidence

informed

teaching
Assessment Professional Differentiation SEND



Examples of possible adaptions: 
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A.O.B SEND 

• Learning mentor role

• The role of the TA

• Start thinking about your SMART targets and booking in 

meetings. 

• New area on the website for SEND. 
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