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EMOTION COACHING

Milborne Port Primary School
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"Beneath every behaviour there i1s a

feeling. And beneath each leeling is

a need. And whenwe meet that
need rather than focus on the

behaviour, we begin to deal with the

cause not the symptom.”

ARabieizh Worrer
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SEND STATISTICS

= A14.6 % of pupils in schools in England have SEN (over
1.22 million pupils- increased year-on-year)

A 13% of pupils across all schools are on SEN Support

A 4.3% of pupils across all schools have an EHCP
(Education Health and Care Plan)

A Our most common primary types of needs for SEN
~ supporti SEMH and ASD.

We break the norm!
DfE Statistical Releasei National Statistics
January 2022
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WHAT IS SOCIAL, EMOTIONAL AND
MENTAL HEALTH (SEMH)?

Yours, the children and everyone around you!!

Emotional and mental health is a state of wellbeing in which we:
A Feel good or ok about life most of the time and enjoy some things in life
A Feel able to cope with life most of the time

A Fulfil our potential and make a contribution
A6 Socialé |ife is our family, friendds, h



6 basic
emotions we all
feel T can you

name them?
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Surprise

6 basic
emotions we all
feel T can you

name them?
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MENTAL THEALTH O RAIMENTAL

DISTRESS?

A1 in 4 people in the United Kingdom (UK) will now be experiencing mental
health problems every year.

A1 in 6, in England, report experiencing a common mental health problem,
such as anxiety and depression

AThe Chil dr ends -18% af chigdteryhaye 2 & dinfcally diagnosed
mental health issue.

A 70% of these cases have not had intervention at a sufficient time . Most
triggers occur in childhood/ adolescents.
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MENTAL THEALTH O RAIMENTAL
DISTRESS?

ATurner (2018)-k ey priority on Ofstedds future agend:

She believes that the consultation period for the new inspection framework, due to be
released in September 2019, g_rowdes an important oplportunlty to support schools in
promoti ng c¢ hibkingrar ménsl headh.

A Links to the Disability & Equality Act of 2010.

ASince 2013 childrenés early ment detreabedlayl t h i n
over £600 million , and will continue to decrease by another £100 million by .

A Miss diagnosis- WE CAN NOT diagnose !

A The Ofsted framework requires Ofsted inspectors to routinely assess and report on
pupil s6 ment al heal th and well being under th
development.

- including resilience, confidence, independence and how to keep mentally healthy.
****MOST OF THIS IS COMPLETED IN UNIVERSAL PRACTICE***
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MENTAL HEALTH AND BEHAVIOURS

IN SCHOOLS 2018 GOV.UK

A We play a central role: promoting wellbeing for ALL pupils.

A Education about relationships, sex and health can be important vehicles through
which school can teach pupils.

A1t should be a CONSISTENT mgroach across the whole school. E.G. behaviour policy,
social norms, routines, with CMPs for individuals etc.

-Lunchtimes? -Fun Friday - Behaviour system: fit for all? Restorative practice?
A SEND and PP resources to support this.

A We ARE NOT mental health expects: you cannot diagnose!

A Early intervention.

A As set out in Chapter 6 of the statutory SEND 0 -25 years Code of Practice 2015,
schools need to be alert to how mental health problems can underpin behaviour
Issues in order to support pupils effectively, working with external support where
needed. They also need to be aware of their duties under the E_quallty Act 2010,
recognising that some mental health issues will meet the definition of disability.
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CONTINUED

A When schools suspect a pupil has a mental health problem, they should use
the graduated response process (assess 0 plan d do dreview) to put support
In place. There are a number of identification and measurement tools, such
as the Strengths and Difficulties Questionnaire (SDQ) and Boxall Profile, which
can support this process.

A Local services used for support.



Behaviour is communicatiol” . S

EVERY JUDGEMENT
IS A TRAGIC EXPRESSION
OF AN UNMET NEED 5

All behaviour communicates something el ooy Q?

Z

N Learning to read behaviour allows you to
understand whatyour child needs or needs to
learn

The younger the child, the harder for them to
express what is going anternally- remember,
some children have different emotional starting
W28 el S positions

difficult ,3[,’w e alwaiss
have the cho}f@e{to
respond tothe need or
react fo‘“’fhe@hav jour."

“SARAH ROSENSWEET ?
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BASIC PSYCHOLOGY: THE

WINDOW OF TOLERANCE

A Fight, flight, freeze and fawn: watch the clip

Are you feeling these
emotions?

Are the children feeling
these emotions?

Can you think of an
example?

J
&



http://www.youtube.com/watch?v=jEHwB1PG_-Q

They may go lo the upper level (hyper arousal) and go inio FIGHT or
FLIGHT made. They have engaged in the survival brain_

WhE‘I"I = They may feel anzious, distressed, frightened, terrified or angry.
l:h | |dI'Er"| fE-E-I = This ray show s sggresson, anvaety, cbaession of controling
Bahandouns.

p'LIShEd DLIt Df = Their body changas. ... their eart rale increases they get shaky
E ' and they might get bady pains. Danger is perceived by the brain.
thEIr WIndDw & Al this panl ther hinking brain goes OFF LINE and Ferally becomes

U'f tDlEl‘E nce disconfected Fom Be rest of their bran.

They experience & newro - chemical change, they swing
inte their braingiem and they feal disiress.

1

8

SIRTEDR ST disconnacted, nothing.

pushed to

the lower level They may appear withdrawn, quiet, hard 1o reach, emoloniess
FWEE ISV nactive, unpgroductive and unable %o learm, selate or engage.

(hypo-arousal)

Their body changes._..their heart rate decroases, and thay
get ready 1o feign death as a survival strategy.



Each child has unique triggers which can Bm—

cause them to be pushed from their N E’.ﬂ,ﬂﬁr“t A E;Bgﬁp_mgm
window........ @
L Group Going
transitio work
ChangeJ Sports Fear of
In routine failure
day 7 The Neurodivergent

« Children who have experienced trauma and loss swing between hyper and hypo Spoon Drawer
arousal with limited times within their window of tolerance.

The Neurcdivergent Spoon Drawer is often inconsistent. We
may have energy spoons but little focus spoons.
* Their window of tolerance can be smaller. Other factors which can narrow the window
are — trauma, sleep deprivation, poor nutrition, lack of exercise, physical painfillness,
underlying conditions.

I start each day with 12 spoons, but depending how m
I feel, the spoons are used differently.

ﬁﬁﬁﬁﬁﬁﬁ”%ﬁ%:?jg m m

< é,} ; FOCUS SPOONS
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BOTTLING UP
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FRIED EGGO GROWTH MIND-SET

A A way to make our children feel safe.
A Metaphors help explain complicated solutions.

A When have you experienced these:
-yoke moment

-white moment

-crispy edge

*** Be warned: too much crispy edge, creates
problems!
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HOW DO THEY FEEL IN YOUR

CLASS?

Laughter 6 1 minute
ASinging https://www.youtube.com/watch?v=uAsV5 -Hv-7U
ADancing, be cool! How did you feel?

AHow often do you make children feel this way?

AHow often do you make children laugh? (Break the cycle - add to their
sSpoons)

Alncrease the window of tolerance



https://www.youtube.com/watch?v=uAsV5-Hv-7U

A\ ACHIEVEMENT

¥ FOR ALL
THE LEARNING PIT
The Learning Pit >

A Learning pit,
but also the
emotional

pit.

1

|
AYou can only m

help the
person in the
pit, if you are
above.

How could you

get them out
otherwise? !

Good learners go into the PIT!



Masl|l owdos HI erarchy

Create Create
Provision Structure

Providing a unigue education solution for every child
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WORKING MEMORY & ADAPTIVE

TEACHING

A Research completed by Ofsted for the new framework

-In order for children to retain knowledge they must practice for shorter

periods of time repeatedly. They give the example of using the system of
mixing practice E.G. / ABC -ABC-ABC.

Adworking memoryd is widely usterdmanorg

Do your SEMH children get this? Why? Why not?

| 1 nKk



Brain development and behaviour

A The brain develops sequentially into 3 different areas: bssem,
limbic brain and cortical brain
A Watch the clip!

Third

Corfical Brain

Thicking, learning
and inhibeting

Second
Limbye Brain
Artachment and
Olicaal Sewriopoend

Develops first
Braiwsfem

(Primative Brain)
Sensory/motor



http://www.youtube.com/watch?v=LdaUZ_wbD1c

Each child has unique triggers which push them out of

t heir owindow of toleranced. Whe
thinking brain gets disconnected from the rest of their

brain.

FINGERS

Front cortex

Human brain
—— 7‘_

THUMB
Limbic system

DanSiegeli fif | i ppi ng t he Mammal brain ===

WRIST
Brain stem
Lizard brain



Why Is regulation needed?

A Cope Dbetter with stress

A Improve learning outcomes at  school
A Become more independent

A Better relationships with others

A Develop self-discipline skills

A Ability to control impulses

A Staying focused on goals

A Adapting to changes in the environment




CHILDREN

AND YOUNG

PEOPLE WITH
SIGNIEICANTA Higher likelihood of serious injury or

SEMH NEEDS death through self harm
A Higher likelihood of exclusion from
school
A Higher levels of youth offending
A Poorer academic outcomes



Five Steps of Emotion Coaching

Dr. John Gotiman

2 STEP §: Sef limids
aed prodien fale.
§TEP %: Comnunicate empathy
ard inderstarding. s

5 STEP 3: Helg your child
wrtally lebel emetions.

S§IEP 1o Recagnize emution
as an eppectanity For
cannestian ar fesching,

,  OTEP 1: Be aware of
#your child’s emaiions,

—1

X

‘M_‘
W s, b bottman Institate

What is emotional coaching?

OEmoti on Coawah bfn g
helping people, children and

adults, to understand the

different emotions they

experience, why they occur

and how to handl e

John_Gottman (197
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to do

A4
A4

OTunesybpbobo
Gives guidance on how to cope with the feelings and what

What do \ do for se\f-cace?

bm Get pleaty of sleep

EQ)O\d sunshine

*ﬁl’ Cook

= Write or draw (ﬂ"ﬁ\,d) <t Garden

C:__] Ta\k 4o mUse\Q
@ Cuddie cats

J Tid Y
L] Read

Emotion coaching style

20\S-6318¢c

Read about people whose
D Lives are wmore cfln?(mkd

.G& a \"Uﬁ

E% Walk or bike C\’??::‘K\ G Talk 4o select ?c',ople

-

NA S .

t émiotiors 0 S

Provides opportunities for learning and reflection
Leads to internal, self -regulation

EMOTIOMNALLY

FLOODED -
EMOTIONS
SETTLIING -
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ed W
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How do we do emotion coaching?

YOU CANT POUR
FROM AN

Py

TAKE ~ CARE

OF YOURSELF
F\RS T,



Emotion Coaching 4 steps

Connect
ATuneintoy our cfhelingsdafdsyour own

Acknowledge
AValidate the feeling and label them. Name it, to tame it!

Limits (if necessary)
ARemind your child of acceptable/unacceptable behaviours

Make a Plan
AProblem solving and finding solutions!



Emotion coach when in a calm enough state to hear the

language

1. Connect
2. Acknowledge
3. Limits
4. Make a plan

0 Y 0 u dad¢o stop playing and | am wondering if that

has made you feel angry - | can see you are clenching

your fists and your faceisred. | 60d be angry. <t oo
stop somethinglenjoy. 't 6s ok to be angry,

people. When | feel angry | find it helpful to count_ dewn
from 10. Let Osgt ry It t og



Step 1- Connect

(pre-e mp t donot wal t for t1

ALook for physical and verbal signs of the emotion being felt in
yourchild e. g. fi1 ddling with toys, scr

ATune into your own emotion &pr ess t he oOpause b
and think

ATrytotakeon y our cpeisdectiiesdoa moment i-n
shoesb




Step 2 - Acknowledge

ALABEL- Use words to reflectback y o ur  cdmiotiord & this
communicates that you understand how they are feeling

e.g. 0l can see that youodore feeling
whet heré. . 0

AEMPATHISE Use words to empathise or validate y our ¢ dmiotiord & S
this communicates that it is OK to feel like that

e.g. ol would feel Ii ke that too i1 f e.

Allow them to calm down.



Step 1&2: Exampl es é.

A0l can see that Friday afterno
because you worry that you won
Fri day. | woul d f eel | 1 ke t hat
me anxious. o0

A oOh dearé it seems youyore angrt
have to stop playing. That must be really
disappointing after all the fun you were having. | t 0 s
ok to feel cross aboutthat . 0

A 0l can see you are crying. | wonder if you are
feeli ng sad because you didnot
the bi kes today. |0d eboe f eel in



Step 3 0 Limits (if needed)
All emotions are OK
éeBUTE
certain behaviours cannot be accepted.

Hands Are Not
for Hitting

OYou are angry that playtime has finished,
are the rules everyone has to follow. We are going to
wash our hands nowo



Step 3. Exampl es é.

Ad understand youdre feeling re
remember we ar e ki nd 1 n t hsios o6fwaemi |
use kind hands when we are with our br ot her 0o.

ABVe canodot behave | i ke that weven
feell ng angry because It 1 S no

***Social stories are available to support this.



Step 4: Make a Plan

A When the child iscalm_ and ready , it may be appropriate to
explore how they could manage those emotions next time
they occur.

A There are 3 parts to this:

a) Exploring . What happened? How were you feeling
whené?

b) Problem Solving . Let 0s t hink of ot he
could..?

c) Solutions. Next time you feel like that o what will you
do?/ what could we do?



Let 0s refl ect toget her ¢

https://www.youtube.com/watch?v=kdhjztWMnVw



http://www.youtube.com/watch?v=kdhjztWMnVw

Case study

Sophie, a 3-year -old, is in the supermarket with her mum, Claire. Claire and

Sophie only have 20 minutes to grab some bits for dinner, before collecting

Sophi eds ol der Dbrother. The super mar ke
manages to get everything she needs without any problems. However, when

they are in the queue to pay, Sophie walks away from Claire towards some

big chocolate bunnies  that she has seen. Claire calls her twice , but Sophie
does not come Dback. | t so ske calls $ophre entesagdinu r n
but realises that the lady behind her inthe queue is looking at her impatiently.
Claire decides to leave the queue to bring Sophie back, grabbing her by the
arm without saying anything. Sophie starts crying and quickly grabs one
chocolate bunny, but suddenly a couple of bunnies fall on the floor. /At this

point Claire tries to put things on the shelves while asking Sophie to stop

crying. Sophie throws herself on the floor and the crying gets louder.



Let s be a behaviour det ect

A What do you think happened before
Sophie behaved liked this?

AWhat do you think Sophie was
thinking/feeling?

AWhat do you think Sophie was trying to tell
us with her behaviour?



www.ignitelearningllc.blogspot.com




Some Ideas for your toolbox

A Do not wait for a crisis to do something. Intervene early!
Use calming activities: walking, dancing, drumming,
singing, and breathing exercises.

A Give control over little  things (offering choices
suggested by you).

A Give the emotions time to evolve within a safe physical
space (remember, emotions will pass).

A Use distractions (e.g. give your child something to do)
Remember : distraction is useful before the strong
emotion IS experienced.

A Jokes can help, but NOT sarcasm!



TRY THI

You could have a go with this.

Choose an emotion and fill in the
boxes with your child

When | feel angryé
My face feelsé hot
My hearteée beats fas:
My handsé are sweat

-

My face feeks

S

e’

\
;1e®

My skin feels

My hands feel

My feet feel




Thank you!



